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THE MERCHANT OF VENICE
Dear Colleagues,
Somewhere along the line, most of my students and probably most of yours have
heard about William Shakespeare. Maybe they saw the film Shakespeare in Love
or heard an answer on Jeopardy, but somehow, along with the ozone, they’ve
breathed in that name: Shakespeare. In fact, to many kids Shakespeare is
“sposed to be” a part of high-school education, and they expect to read one of his
works. If we don’t give them that exposure, they feel vaguely cheated or assume
we think they’re incompetent to meet the challenge of something important.
But when that anticipated moment comes and the teenage eye actually meets
the Shakespearean page, then, unfortunately, that early interest too often is
followed by . . . “Huh? What is this? Why are we reading this?”
The faces of the bored and defiant can make the best of us dread going into the
classroom. It’s happened to me, and maybe it’s happened to you, but it doesn’t
have to be that way. Incredibly, teaching Shakespeare can actually invigorate
both your class and you. . . . You have an intimate knowledge of your teaching
style and of the workings of your class. Use that knowledge to select the
exercises [from this packet] that you think will provoke excitement, enhance
learning, and help ease your students past the language barrier and into the
wonder of the play.
Here’s to the magic in the play and to the magic in your classroom.
Judith Elstein
Adapted from Shakespeare Set Free: Teaching Romeo and Juliet, Macbeth, and
A Midsummer Night’s Dream

Each of the five lesson plans in this packet includes:
•
•
•
•
•

Step-by-step instructions
Materials needed
Standards covered
Questions students should be able to answer when the lesson is over
Suggested related lesson plans with directions on how to find them on the
Folger Web site.
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Janet Field-Pickering
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Curriculum Plan #1
Get Thee to Wife!
(A Lesson in Cultural Analysis)
Developed by Ron Clark
After reading Shakespeare's plays, students may wonder if all Elizabethan fathers were
patriarchal dictators. In this lesson, students read and analyze sections from Charles
Gibbon's 1591 A Work Worth the Reading to discover that the issue was far from black
and white even four hundred years ago.
This lesson will take one class period.
NCTE Standards Covered:
1. Students read a wide range of print and nonprint texts to build an understanding of
texts, of themselves, and of the cultures of the United States and the world; to acquire
new information; to respond to the needs and demands of society and the workplace; and
for personal fulfillment. Among these texts are fiction and nonfiction, classic and
contemporary works.
2. Students read a wide range of literature from many periods in many genres to build an
understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of human
experience.
6. Students apply knowledge of language structure, language conventions (e.g., spelling
and punctuation), media techniques, figurative language, and genre to create, critique,
and discuss print and nonprint texts.
9. Students develop an understanding of and respect for diversity in language use,
patterns, and dialects across cultures, ethnic groups, geographic regions, and social roles.
What To Do:
1. Break students into pairs. Give each pair a copy of each handout included with these
materials.
2. Have the students read the passage and answer the questions. You may wish to have
students read the passages aloud before starting the questions. Remind students that letter
usage was different in 1591, and they may need the following guide to "translation":
v=u

u=v
i=j
f=s
vv = w
3. Convene as a large group to discuss the students' findings. How similar or different do
your students find this argument from similar arguments being held today? In what ways
does this reading change their view of the test that Portia’s father devises for her suitors
in The Merchant of Venice?
What You Need:
The Folger Shakespeare Library edition of The Merchant of Venice (ISBN:
0-7434-7756-1, $4.99)
Handout (attached)
Enough colored pencils or markers for each pair to have a set.
How Did It Go?
Could students identify positions, arguments, and examples from the two sides? Did they
provide appropriate explanations for their choices? Did they demonstrate their
understanding of the two writers' different sides of the argument? Could they draw
parallels to similar modern discussions?
If You And Your Class Enjoyed This Curriculum Plan, You’ll Want To Try:
“Of Passions Sundry and Strange”: Students will examine on-line primary sources to gain
an understanding of Elizabethan attitudes toward different character traits.
Where Can I Find This Lesson Plan?
1. Go to the Web site address: www.folger.edu
2. Scroll down to “Teachers and Students”
3. In the menu that appears, choose “Resources for Teachers” and then “Teaching
Shakespeare”
4. Click on “Archives”
5. Click on “Lesson Plan Archives”
6. Scroll down until you get to “Primary Source Material Lessons”
7. Choose the lesson plan listed above or browse the other titles for more classroom ideas

Curriculum Plan #2
Speak What We Feel: Not What We Ought Say
(A Lesson in Character Analysis)
Developed by Heidi Pasternak
A playwright—by frequently limiting character description to dialogue—leaves a large
portion of the process of interpreting the character to the actor and director. This
vagueness can cause stress in students who prefer to "know the answers" right away, but
it also offers teachers a wonderful way to engage students in creating their own
interpretations. In this lesson, students will use the text and their imaginations to
understand a particular character. Aspects of this lesson were inspired by Caleen Sinnette
Jennings and Michael Tolaydo of the Folger Shakespeare Library's Teaching
Shakespeare Institute in Summer 2000.
This lesson will take two class periods.
NCTE Standards Covered:
3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts. They draw on their prior experience, their interactions with other readers
and writers, their knowledge of word meaning and of other texts, their word identification
strategies, and their understanding of textual features (e.g., sound-letter correspondence,
sentence structure, context, graphics).
4. Students adjust their use of spoken, written, and visual language (e.g., conventions,
style, vocabulary) to communicate effectively with a variety of audiences and for
different purposes.
7. Students conduct research on issues and interests by generating ideas and by posing
problems. They gather, evaluate, and synthesize data from a variety of sources (e.g., print
and nonprint texts, artifacts, people) to communicate their discoveries in ways that suit
their purpose and audience.
11. Students participate as knowledgeable, reflective, creative, and critical members of a
variety of literacy communities.
12. Students use spoken, written, and visual language to accomplish their own purposes
(e.g., for learning, enjoyment, persuasion, and the exchange of information).
What To Do:
1. Place the students into small groups and assign each student a part from a scene in The
Merchant of Venice.

2. Ask the students to read their speeches aloud to each other three or four times. They
should seek definitions for words they do not fully understand and circle the words they
consider to be most essential to the scene.
3. Encourage the students to ask questions of one another. Have them discuss as a group
what is happening in the scene and how each character responds to the action.
4. Now have the students in each group read through their scene one more time, but
during this reading they should all be in character. The discussion they had as a group
should be evident in the reading.
5. Assign the students a writing assignment in class or for homework. Have the students
respond in paragraph form to one or several of the following questions:
Describe your character from the point of view of the audience.
What is your character's relationship, specifically, with the other people
on the stage?
What does your character want out of life and out of this scene?
Describe (from your imagination) what your character might reasonably
have done immediately before his or her entrance onto the stage
for this scene? Perhaps he or she was with family? At dinner? In a
fight? What makes sense based on what you know about the
character?
What is your character's mood when he or she arrives on stage?
How would the character show this?
If you could ask your character any questions, what would they be?
How might the character respond?
5. Have the students return to their groups and give them about 10 minutes to prepare a
performance of their scene, taking into consideration all they have learned from the group
discussions and writing assignments. Then, ask each group to perform its scene for the
entire class. After each performance have the class discuss what traits they notice in each
character.
6. Finally, ask the students to complete a brief writing assignment in which they comment
on how their own understanding of the scene developed or changed throughout the course
of the lesson. They should address whether or not the class observed the character
decisions they made. If the class did, why were the choices successful? If the class did
not, what could they have done to make their reading more apparent to the audience?

What You Need:
The Folger Shakespeare Library edition of The Merchant of Venice (ISBN:
0-7434-7756-1, $4.99)
How Did It Go?
Are the students engaged in their characters' lives in the play? Can the students now
present a richer portrait of their characters in performance and writing?
If You And Your Class Enjoyed This Curriculum Plan, You’ll Want To Try:
“Folded Paper Brainstorming”: Once you and your students have read and discussed The
Merchant of Venice, this lesson will help take the students back into the text to further
analyze individual characters.
Where Can I Find This Lesson Plan?
1. Go to the Web site address: www.folger.edu
2. Scroll down to “Teachers and Students”
3. In the menu that appears, choose “Resources for Teachers” and then “Teaching
Shakespeare”
4. Click on “Archives”
5. Click on “Lesson Plan Archives”
6. Scroll down until you get to “General Lessons”
7. Choose the primary source lesson plan listed above or browse the other titles for more
classroom ideas

Curriculum Plan #3
Not Much Unlike Stage Players
(A Lesson in Performance)
Developed by Deborah Bailin

This lesson makes use of a primary source, students' imaginations, and performance. It
should be used at least halfway through the play when students are somewhat familiar
with the characters and their personalities.
This group activity will take two to three class periods.
NCTE Standards Covered:
2. Students read a wide range of literature from many periods in many genres to build an
understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of human
experience.
3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts. They draw on their prior experience, their interactions with other readers
and writers, their knowledge of word meaning and of other texts, their word identification
strategies, and their understanding of textual features (e.g., sound-letter correspondence,
sentence structure, context, graphics).
11. Students participate as knowledgeable, reflective, creative, and critical members of a
variety of literacy communities.
12. Students use spoken, written, and visual language to accomplish their own purposes
(e.g., for learning, enjoyment, persuasion, and the exchange of information).
What To Do:
1. Have a short class discussion about how gestures of the hands, arms, shoulders, eyes,
etc., show the mood or characteristics of the person making the gestures.
2. Brainstorm out loud about some specific gestures and what they might convey. For
example, shrugging the shoulders means that one is in doubt, and holding one's chin in
the air often is a sign of conceit or arrogance. Have a volunteer write these gestures and
their meanings on the board.
3. Give students the "Gestures" handout (attached). These pages come from Passions of
the Minde, written by Thomas Wright in 1601. Wright believed that the "internall
conceites and affections of our minds, are not onely expressed with wordes, but also
declared with actions..." and thus his book lists a number of these gestures and their
meanings. Ask students to highlight or underline as many of the gestures listed on the

pages of the handout as possible. You may wish to assign students to work on identifying
these gestures in small groups before sharing findings as a class. Briefly discuss how
Wright's gestures compare to the list brainstormed by the class.
4. Explain the concept of dumb shows, silent performances that rely entirely on gesture to
show what happens. Explain Wright's idea that in comedies, "dumbe shewes often
express the whole matter."
5. Divide students into performance groups, and assign each group a different scene from
The Merchant of Venice, to be kept secret from the other groups. Scenes should be ones
with which students are already familiar.
6. Explain to groups that they will have fifteen minutes to prepare dumb shows for their
scenes. Encourage students to use the gestures from the handout as well as those they
have brainstormed. Encourage exaggeration.
7. After fifteen minutes, have the groups take turns performing their dumb shows in front
of the class. The rest of the class should try to guess which scene is being performed.
What You Need:
The Folger Shakespeare Library edition of The Merchant of Venice (ISBN:
0-7434-7756-1, $4.99)
Handout (attached)
How Did It Go?
Did students appropriately use the gestures from the handout and the brainstormed list?
Could the rest of the class guess the scene being mimed? Did groups cooperate?
If You And Your Class Enjoyed This Curriculum Plan, You’ll Want To Try:
“Chirologia”: The 1644 Chirologia consists of descriptions (and accompanying
"chirograms" or drawings) of hand gestures expressing various emotional states. The
book is based on John Bulwer's personal observations of contemporaries, as well as
classical and sixteenth-century Italian texts. Students will discover that most of these
gestures are still in use today.
Where Can I Find This Lesson Plan?
1. Go to the Web site address: www.folger.edu
2. Scroll down to “Teachers and Students”
3. In the menu that appears, choose “Resources for Teachers” and then “Primary
Lessons.”
4. Click on “Archives”
5. Click on “Primary Source Archives”
6. Scroll down until you get to “Performance”

7. Choose the lesson plan listed above or browse the other titles for more classroom ideas

Curriculum Plan #4
I Am Not Well:
Unspoken Answers and Unscripted Scenes
(A Lesson in Creative Writing)
Developed by Sue Biondo-Hench and Janet Field-Pickering
Many of Shakespeare's plays offer tantalizing tidbits of information that allude to scenes,
moments, and responses that are not included within the specific text of the play. In this
lesson, the students will hypothesize about the content of these unscripted moments and
responses, search for evidence in the actual text to support their hypothesis, and explore
how this hypothesis would affect characterization.
This activity emphasizes higher-level thinking, performance, and problem solving
through direct involvement with the text.
This lesson will take at least two class sessions to complete.
NCTE Standards Covered:
1. Students read a wide range of print and nonprint texts to build an understanding of
texts, of themselves, and of the cultures of the United States and the world; to acquire
new information; to respond to the needs and demands of society and the workplace; and
for personal fulfillment. Among these texts are fiction and nonfiction, classic and
contemporary works.
3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts. They draw on their prior experience, their interactions with other readers
and writers, their knowledge of word meaning and of other texts, their word identification
strategies, and their understanding of textual features (e.g., sound-letter correspondence,
sentence structure, context, graphics).
4. Students adjust their use of spoken, written, and visual language (e.g., conventions,
style, vocabulary) to communicate effectively with a variety of audiences and for
different purposes.
6. Students apply knowledge of language structure, language conventions (e.g., spelling
and punctuation), media techniques, figurative language, and genre to create, critique,
and discuss print and nonprint texts.
11. Students participate as knowledgeable, reflective, creative, and critical members of a
variety of literacy communities.
What To Do:

1. After reading the play, return to the moment in Act 4 Scene 1 when Shylock loses
everything and is forced into becoming a Christian by his hated enemy Antonio.
Shylock’s last lines in the play are, “I pray you give me leave to go from hence. / I am not
well. Send the deed after me / And I will sign it” (4.1. 412-414).
2. Divide the students into groups, and ask them to complete the following tasks:
a. Create a scene that reveals what happens to Shylock.
b. Look for textual evidence that supports your characterization of Shylock and
any other characters you choose to put in the scene.
c. Write and rehearse a script that will bring this scene to life.
d. Prepare a report (including textual support) of your group’s decision-making
process during the creation and rehearsal of the scene.
3. Have each group perform its scene and present its report.
4. Discuss the similarities and differences among the scenes and responses.
What You Need:
The Folger Shakespeare Library edition of The Merchant of Venice (ISBN:
0-7434-7756-1, $4.99)
How Did It Go?
Did the students create and perform a scene that was logically supported with evidence
from the text? Was the defense clear and complete? Was the performance (both scenes
and the defense) prepared and interesting?
If You And Your Class Enjoyed This Curriculum Plan, You’ll Want To Try:
“Metaphors in Shakespeare”: The purpose of this lesson is to deepen students'
understanding of what constitutes a metaphor and enhance their understanding of how
metaphorical language gives a work of literature depth, unity and complexity.
Where Can I Find This Lesson Plan?
1. Go to the Web site address: www.folger.edu
2. Scroll down to “Teachers and Students”
3. In the menu that appears, choose “Resources for Teachers” and then “Teaching
Shakespeare”
4. Click on “Archives”
5. Click on “Lesson Plan Archives”
6. Scroll down until you get to “General Lessons”
7. Choose the lesson plan listed above or browse the other titles for more classroom ideas

Curriculum Plan #5
Shakespeare Wall
(A Lesson in Play Structure)
Developed by Charles West
This activity is designed to enable students to see The Merchant of Venice both as a
whole and as a series of scenes. It will get students who won't read or perform out of their
seats, and it gets the play out of the "book."
This lesson will take one class period to introduce but will extend throughout the study of
the play.
NCTE Standards Covered:
1.Students read a wide range of print and nonprint texts to build an understanding of
texts, of themselves, and of the cultures of the United States and the world; to acquire
new information; to respond to the needs and demands of society and the workplace; and
for personal fulfillment. Among these texts are fiction and nonfiction, classic and
contemporary works.
3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts. They draw on their prior experience, their interactions with other readers
and writers, their knowledge of word meaning and of other texts, their word identification
strategies, and their understanding of textual features (e.g., sound-letter correspondence,
sentence structure, context, graphics).
6. Students apply knowledge of language structure, language conventions (e.g., spelling
and punctuation), media techniques, figurative language, and genre to create, critique,
and discuss print and nonprint texts.
7. Students conduct research on issues and interests by generating ideas and by posing
problems. They gather, evaluate, and synthesize data from a variety of sources (e.g., print
and nonprint texts, artifacts, people) to communicate their discoveries in ways that suit
their purpose and audience.
What To Do:
The overall idea of the "Shakespeare Wall" is to make a bar graph out of The Merchant of
Venice. This activity is a way for students to see all of the play at once in a form that
reveals the scene structure and changing rhythms of the play.
1. Take a Folger edition of The Merchant of Venice (because the text is printed on one
side of the page), rip the covers off, and tear out all the pages. Cut off the margins at the
top and bottom of each page so that only the lines of the play will show when you tape
the pages together. Tape the pages of the play together lengthwise so that each scene is a

separate vertical unit. When each scene is taped together, arrange the scene units (in
sequence) on the wall so it looks like an upside-down bar graph.
2. Have students highlight various aspects of the play by using different color markers.
Choose a word, theme or motif and highlight all instances where it appears in the play.
Ask the students to mark various images or symbols, which recur frequently, or mark
different characters' lines with different colors so that students can count the number of
lines each character speaks. Rhetorical devices and rhyming words (both ending and
internal) could be also be highlighted.
3. As the students continue to work on the wall over time, make a key to identify what
each highlighted color means.
What You Need:
The Folger Shakespeare Library edition of The Merchant of Venice (ISBN:
0-7434-7756-1, $4.99)
Scissors
Tape
Colored markers
A wall
How Did It Go?
The easiest way to determine how well the whole thing went is to look at the wall and see
how marked up the play is when you are done.
If You And Your Class Enjoyed This Curriculum Plan, You’ll Want To Try:
“A Picture Is Worth A Thousand Words”: Students design and create photo albums that
tell the story of the play.
Where Can I Find This Lesson Plan?
1. Go to the Web site address: www.folger.edu
2. Scroll down to “Teachers and Students”
3. In the menu that appears, choose “Resources for Teachers” and then “Teaching
Shakespeare”
4. Click on “Archives”
5. Click on “Lesson Plan Archives”
6. Scroll down until you get to “General Lessons”
7. Choose the lesson plan listed above or browse the other titles for more classroom ideas

Also Available from the Folger Shakespeare Library
Shakespeare wrote more than twenty plays*, and many are terrific for students. Whether
tragedy or comedy, all will teach students about the age of Shakespeare, about the subtle
manipulation of language and image, and about the dramatic construction of character in
a new and exciting way. Additional titles include:

Hamlet (ISBN: 0-7432-7712-X )
Macbeth (ISBN: 0-7432-7710-3)
Romeo and Juliet (ISBN: 0-7432-7711-1)
A Midsummer Night’s Dream (ISBN: 0-7432-7754-5)
Othello (ISBN: 0-7432-7755-3)
Julius Caesar (ISBN: 0-7432-8274-3)
The Taming of the Shrew (ISBN: 0-7432-7757-X)
The Merchant of Venice (ISBN: 0-7432-7756-1)
Much Ado About Nothing (ISBN: 0-7432-8275-1)
King Lear (ISBN: 0-7432-8276-X)

*For a complete list of available titles, please e-mail your request to
folger.marketing@simonandschuster.com

Handout for Curriculum Plan #1

Get Thee to Wife!

A VVork vvorth the Reading.
VVherein is contayned, fiue profitable and pithy Queftions, very
expedient, afwell for Parents to perceiue howe to beftowe their Children
in marriage, and to difpofe their goods at their death: as for all other
Perfons to receiue great profit by the reft of the matters herein
expreffed.
Newly publifhed by Charles Gibbon.
1591
Whether the Election of the Parents is to be preferred before
the affection of their Children in Marriage.

[The Speakers are Philogus and Tychicus, ”two louers of Learning”.]
Phil. There is olde Cleanthes an auncient Gentleman, who is adorned afwell with the
affluencie of fortune, for great poffefsions, as with the excellencie of Nature, for good
properties; he hath amongft many children but one daughter (yet a fifter to euery fonne,)
this mayde is very defirous to marrie, and hath made her choyce of fuch a one, as is both
of a goodly compofition of bodie, and of a godly difpofition of minde. Yet as hee is
proper and well difpofed, fo he is very poore, infomuch as her father by reafon of the
bafeness of his linage, and barenes of his liuing, will not allow of her liking, but hath
appoynted her another, which both by parentage and portion may counteruaile her calling
and his contentment, yet nothing anfwerable to his daughters defire, becaufe for his
yeares hee may rather bee her father than her husband, which as he cannot be the firft, fo
he is fo farre from the latter that fhe will rather be martyred than married to him, now in
this cafe whether is the affection of the childe to be preferred before the election of the
father. (2,3)
Tich. Thif is as eafie to anfwere as to afke: The ten commandements teach children to
honour and fubmit themfelues to their parents, therfore if they contract & couple contrary
to their contentation, they rather rebell than obay them….I coulde amplifie the matter
very much, but thefe are fufficient to refolue you, that children cannot match without their
Parents confent. (5)

Phil. Alas, you doo not confider the innumerable inconueniences that bee incident to
thofe parties which bee brought together more for lucre than loue, more for goods than
good will, more by conftraint than confent, nay more than that, yuo doe little way the
inequalitie of yeares, the contrarietie of natures betweene age and youth, is there no
difference betweene the withered Beech and the florifhing Bay tree, no oppofition
betweene froft and flowers, or is it pofsible that oxen vnequally yoked fhould draw well
together? if you would conferr al thefe circumftances together with the accidents you fhall
find that fuch an husband, is an hell to a tender Virgine, and that fuch a marriage, is the
beginning of al miferie, and no doubt he that beftows his daughter no better, fhall abridge
her griefe, by following her to the graue. So that I conclude, feeing marriage is of great
moment, not for a moneth but a whole life time, there is no reafon, but hee or fhee that
entreth into that bond, fhould make their owne bargaine: becaufe it is they that muft abide
by it. (6,7)
Tich. You ftill continue your carnall pofitions, to confirme your crafed opinion, as
though the prefcript rule of Gods book, where to be impugned by the naturall reafon of
mans brayne. If a man may giue his goods to whome hee will, hee may as well beftow his
Children where hee thinketh beft, for Children are the goods of the Parents. ...you
alleadge it is good reafon they fhould make their own bargaine, becaufe they muft abide
it; as though parents would feeke the preiudice of their owne children, but what libertie of
liking had Leah to Iaakob, who inftead of her fifter Rahel was brought to his bed, Gen.
29.23. This argueth that parents would difpofe their children at their pleafure. ...it is the
propertie of parents, not to deale frowardly but fatherly with their children, and to beftow
them not as they defire, without difcrefion; but as is moft expedient; with
circumfpection... (7,8,9)
Phil. I fay ftill, that the glory of God not the motions of men, his praife not their
paractifes are to be preferred in euerie thing, as in this matter concerning marriage; we
ought indeede to obay our earthly parents, yet we muft not difhonour oue eternall father,
for we are taught by the Apoftle Peter to obay God more than man. Act 5.29. Wee ought
to loue our wordly parents, yet we muft not offend our heavenly father: for, He that
loueth father & mother more than me is not worthy of me, (faith Chrift) Mat. 10.37. we
ought to feare our natural parents, that haue gouernment of our bodies, yet wee muft be
more afraide of our celeftiall Father, which preferues both bodie and foule, and is able to
caft them into hell fire Mat. 10.28. whereupon I ground my argument, that if Parents will
profer and impofe vpon their children fuch a match as tendeth more to profite, than pietie,
more to content their greedy defire for lucre, than their childrens godly choice for loue, as
this man hath doon to his daughter, neyther they nor this mayde ought to depend on their
Parents in this poynte… (13,14)

ASSIGNMENT: A WORK WORTH THE READING
For each of these, be prepared to explain your choices in the large-group
discussion. Discuss each point carefully with your partner before you underline
or highlight.
1. Underline or highlight with RED the lines or phrases which describe the man
that the young woman wants to marry.
2. Underline or highlight with GREEN the lines or phrases that describe the man
her father wants her to marry.
3. Underline or highlight with YELLOW the line that poses the issue to be
debated.
4. Underline or highlight with BLUE the one phrase that best sums up Tychius’
position.
5. Underline or highlight with PINK the one phrase that best sums up Philogus’
position.
6. Underline or highlight with PURPLE the arguments Tychius uses to support
his position.
7. Underline or highlight with BROWN the arguments Philogus uses to support
his position.
8. In the blank space below Philogus’ last words, divide the paper into two
columns. Title them “Philogus” and “Tychius,” and then list (briefly in your own
words) the examples each uses to strengthen his arguments.
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Handout for Curriculum Plan #3

Not Much Unlike Stage Players
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