
 

Simon & Schuster Classroom Activities  
for the Enriched Classic edition of  

Uncle Tom's Cabin by Harriet Beecher Stowe 
0-7434-8766-4 • $5.95 / $8.95 Can. 

 
Activities created by Katie Gideon 

 
Each of the three activities includes:  

• NCTE standards covered  
• An estimate of the time needed  
• A complete list of materials needed  
• Step-by-step instructions  
• Questions to help you evaluate the results  

 
Curriculum guides and classroom activities for many other Enriched Classics and Folger 
Shakespeare Library editions are available on our website, www.SimonSaysTeach.com.  
 

The Enriched Classics series offers readers affordable editions 
of great works of literature enhanced by helpful notes and 

insighful commentary.  The scholarship provided in Enriched 
Classics enables readers to appreciate, understand, and enjoy 

the world’s finest books to their full potential. 
 

 
Enriched Classic editions offer unique editorial content of special interest to teachers and 
students, including such features as: 

• A concise introduction that gives readers important background information 
• A chronology of the author’s life and career 
• A timeline of significant events that provide the book’s historical context 
• An outline of key themes and plot points to help readers form their own interpretations 
• Detailed explanatory notes 
• Critical analysis, including contemporary and modern perspectives on the work 
• Discussion questions to promote lively classroom and book group interaction 
• A list of recommended books and films to broaden the reader’s experience 

 
Recent additions to the Enriched Classics series include:  

Madame Bovary by Gustave Flaubert 141652374X $5.95 / $7.99 Can. 
Hard Times by Charles Dickens 1416523731 $4.95 / $5.99 Can. 
Billy Budd, Sailor by Herman Melville 1416523723 $4.95 / $6.99 Can. 
The Iliad by Homer 1416523707 $5.95 / $8.25 Can. 
Leaves of Grass by Walt Whitman 1416523715 $5.95 / $8.25 Can. 
Tess of the d'Urbervilles by Thomas Hardy 1416523677 $4.95 / $6.99 Can. 
The Prince and the Pauper by Mark Twain 1416523685 $3.95 / $5.50 Can. 
The War of the Worlds by H.G. Wells 1416523693 $4.95 / $6.99 Can. 

 
To receive a complete list of Enriched Classics, email your request to 
EnrichedClassics.marketing@simonandschuster.com

mailto:EnrichedClassics.marketing@simonandschuster.com


 

Lesson Plan #1 
“The Book That Started This Great War” 

(A Lesson in Historical Context) 
 

In order to successfully interpret Uncle Tom’s Cabin, students must have a strong understanding 
of historical concepts that form the novel’s backdrop. In this lesson, students will begin to 
examine Stowe’s protest novel as a cultural artifact of the nineteenth century. In addition to 
preparing them for the novel, the web-based research component demands that students critically 
read their information sources. 
 
This activity takes two fifty-minute class periods and also includes homework. 
 
 
NCTE Standards Covered: 
 
3.  Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate 
texts. They draw on their prior experience, their interactions with other readers and writers, their 
knowledge of word meaning and of other texts, their word identification strategies, and their 
understanding of textual features (e.g., sound-letter correspondence, sentence structure, context, 
graphics). 
  
4.  Students adjust their use of spoken, written, and visual language (e.g., conventions, style, 
vocabulary) to communicate effectively with a variety of audiences and for different purposes. 
   
7.  Students conduct research on issues and interests by generating ideas and questions, and by 
posing problems. They gather, evaluate, and synthesize data from a variety of sources (e.g., print 
and non-print texts, artifacts, people) to communicate their discoveries in ways that suit their 
purpose and audience. 
   
8.  Students use a variety of technological and information resources (e.g., libraries, databases, 
computer networks, video) to gather and synthesize information and to create and communicate 
knowledge. 
 
11.  Students participate as knowledgeable, reflective, creative, and critical members of a variety 
of literacy communities. 
  
 
What To Do: 
 
1. Give each student a copy of Handout #1. Instruct the students to do the following for 
homework:  

a. Read the publisher’s introduction as well as the chronology and historical context (pages 
vii-xviii). 

b. Define each of the words listed on Handout #1 (each word appears somewhere in the 
selected reading). Then, use the reading to answer the handout’s remaining questions. 

 



 

2. The next day in class, discuss the students’ homework. What events in the timeline were 
familiar to them?  What questions did the introductory materials raise?  
 
3. Pass out Handout #2. Review with your students what web sources will be acceptable and 
unacceptable for this assignment (e.g., do they need to restrict their research to university 
websites only?). Explain that each student will be assigned one topic for investigation. Their 
findings will create the in-depth historical context necessary for building understanding of this 
novel.  
 
4. Assign two or three students each to one of the following potential topics. Students should 
work individually, but pairing up on topics ensures that the class receives quality information. 
Possible topics for research include:  

a. Missouri Compromise 
b. Seneca Falls Women’s Rights Convention 
c. Compromise of 1850 
d. Kansas-Nebraska Act 
e. Quakers 
f. Revolutions of 1848 
g. Abraham Lincoln 
h. Minstrel shows 
i. 19th century women's roles 
j. African-Americans: Slavery and Christianity 
k. Triangle Trade  
l. 1808: Congress outlaws importation of African slaves 
m. 19th century tuberculosis 
n. Underground Railroad 

 
5. Assist your students as they complete their research on the Internet. Handout #2 will help 
guide their research, but this will probably take the rest of the period. 

 
6. Start your next class with a brief meeting between students who completed research on the 
same topic. These students will decide the best way to present their findings to the whole class.  
 
7. Have students take notes on each topic as the other groups present. 
 
 
What You Need: 
 
A copy of the Enriched Classic edition of Uncle Tom’s Cabin (0743487664) for each student 
 
Copies of Handout #1 
 
Copies of Handout #2 
 
Access to the Internet  
 



 

 
How Did It Go? 
 
Reading the introduction is a great way to introduce theme to students unfamiliar with the book’s 
historical context. The extended web research allows students to build in-depth knowledge on a 
specific subject.  
 
With that in mind, do the students better understand the relationship between Stowe’s society 
and her artistic focus? Do students have some basis of understanding for the close reading and 
analysis activities that follow? Finally, a question to revisit as you read the novel: did this 
historical research project build sufficient background knowledge to aid textual understanding? 
  



 

Lesson Plan #2 
 

“Rife With Racist Assumptions” 
(A Lesson in Controversial Issues) 

 
Today’s student probably will—and definitely should—experience conflicting emotions as they 
read Uncle Tom’s Cabin. Students should be encouraged to identify and discuss their myriad 
reactions to the novel’s portrayal of race, religion, and gender. Not only will this deepen their 
understanding of Stowe’s novel; it will also give them vital practice in the life skill of 
meaningfully discussing sensitive topics.   
 
This lesson lays the groundwork for future productive conversations surrounding controversial 
issues. It takes one fifty-minute class period to complete.  
 
NCTE Standards Covered: 
 
3.  Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate 
texts. They draw on their prior experience, their interactions with other readers and writers, their 
knowledge of word meaning and of other texts, their word identification strategies, and their 
understanding of textual features (e.g., sound-letter correspondence, sentence structure, context, 
graphics). 
  
6.  Students apply knowledge of language structure, language conventions (e.g., spelling and 
punctuation), media techniques, figurative language, and genre to create, critique, and discuss 
print and non-print texts. 
   
9.  Students develop an understanding of and respect for diversity in language use, patterns, and 
dialects across cultures, ethnic groups, geographic regions, and social roles. 
  
11.  Students participate as knowledgeable, reflective, creative, and critical members of a variety 
of literacy communities. 
  
 What To Do: 
 
1. Prior to class, label the piece of poster board “Discussion Guidelines.” At the start of class, 
pass out a copy of Handout #3 to each student. They should each complete the handout as the 
anticipatory activity for today’s lesson, and may refer to it throughout the discussions that 
follow. 
 
2. Explain that today’s lesson will involve the first of many classroom conversations regarding 
controversial aspects of Uncle Tom’s Cabin. Before having such conversations, it’s important to 
set and agree on group norms. This way, students can challenge one another and explore 
contentious topics without creating social rifts or unintentionally harassing one another. 
 



 

3. As a class, brainstorm expectations. How do we have a good conversation? How do we expect 
to be treated when we share our thoughts? Write every idea on the board and facilitate as 
necessary. Some suggestions you may wish to encourage include:   

a. Voicing original ideas  
b. Speaking one at a time 
c. Using specific language in order to make a persuasive argument 
d. Listening critically and building on the ideas of our classmates 
e. Respecting each individual’s right to change his or her opinion 
f. Inviting others to participate  
g. Asking clarifying questions  
h. Challenging ideas without criticizing people 
i. Showing respect for individual opinions and beliefs while honoring our own thoughts and 

questions     
 
4. As a class, read over the brainstormed list. Eliminate redundant or unhelpful suggestions; add 
any key points that the students missed.  
 
5. Explain that students will give the discussion guidelines their first trial. As a class, they will 
conduct a conversation regarding controversial aspects of Uncle Tom’s Cabin. Depending on 
your school culture and/or expectations for this unit of study, you may wish to tackle either one 
or both of the following questions: 
 

Religion in the Classroom Discussion: In the United States we have a constitutional 
mandate to preserve and protect the separation of church and state, yet Uncle Tom’s 
Cabin contains many Christian symbols and allusions. In order to understand the book, 
we must understand Christian theology—we may even reference the Bible! How do we 
pursue this important knowledge while respecting the rights and rules contained in the 
First Amendment?  

 
The N-Word Discussion: Because she wanted to accurately portray American slavery, 
Harriet Beecher Stowe used degrading slurs and epitaphs in Uncle Tom’s Cabin. 
Specifically, you will encounter the word “nigger” quite frequently in the text. As 
members of contemporary American society, we recognize that this is a word with 
powerful connotations—most of them negative. How should we treat this word when 
we’re reading the text aloud? When we’re discussing Stowe’s portrayal of race? In the 
academic context of this unit, are there times when we should use the actual word and 
times when we should refer to it euphemistically?   

 
6. After the conversation, ask students if there’s anything that needs to be added to the discussion 
guidelines. Make additions and clarifications as necessary. Finally, hand the pre-labeled poster 
board to a volunteer student. The volunteer should copy the discussion guidelines down, so that 
you can post them on the wall and refer to them throughout the unit.   
 
What You Need: 
 
A copy of the Enriched Classic edition of Uncle Tom’s Cabin (0743487664) for each student 



 

 
Copies of Handout #3 
 
Poster board and marker  
 
How Did It Go? 
 
Did the class create a functional set of discussion guidelines? Were students able to use the 
guidelines as they conducted their first controversial conversation? Did many students participate 
in the class discussion? Did you reach a consensus on how to deal with issues of religion and/or 
race throughout the course of the Uncle Tom’s Cabin unit? 



 

Lesson Plan #3 
 

“No! no! no! my soul an’t yours, Mas’r!” 
(A Lesson in Literary Analysis) 

 
The following assessment activity assumes that students have finished reading the entire novel. It 
is designed to develop students’ confidence and effectiveness as they write literary analysis. In 
this lesson, students will use close reading and critical thinking skills to discuss the portrayal of 
Uncle Tom in Harriet Beecher Stowe’s novel.  
 
This activity takes one fifty-minute class period and also includes homework.  
 
 
NCTE Standards Covered: 
 
3.  Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate 
texts. They draw on their prior experience, their interactions with other readers and writers, their 
knowledge of word meaning and of other texts, their word identification strategies, and their 
understanding of textual features (e.g., sound-letter correspondence, sentence structure, context, 
graphics). 
  
4.  Students adjust their use of spoken, written, and visual language (e.g., conventions, style, 
vocabulary) to communicate effectively with a variety of audiences and for different purposes. 
  
6.  Students apply knowledge of language structure, language conventions (e.g., spelling and 
punctuation), media techniques, figurative language, and genre to create, critique, and discuss 
print and non-print texts. 
 
11.  Students participate as knowledgeable, reflective, creative, and critical members of a variety 
of literacy communities. 
 
 
What To Do: 
 
1. Split the students into groups prior to teaching the lesson. Make enough copies of Handout #4 
for each group to have one copy. Cut up the handout so that each piece of evidence is on a 
different strip of paper, and place those strips in the envelopes. When you’re finished preparing, 
each group should have an envelope containing the cut-up evidence relevant to interpreting 
Uncle Tom’s character.  
 
2. Start class with the first question in the discussion section regarding Uncle Tom (pg. 584). 
Encourage students to reference their text as they discuss how Stowe wants readers to view her 
passive, Christian hero. Then, divide the students into groups and pass out both the envelopes 
and Handout #5. Read the prompt question written on Handout #5. Tell students that the 
envelopes contain the information that they will be using on their Great Debate sheet (Handout 
#5). 



 

 
3. In their groups, students must divide the pieces of evidence into the two categories present on 
Handout #5. They must have at least one piece of evidence in each category. They can literally 
shuffle the strips of evidence around until everyone in the group agrees on where the evidence 
should be placed, and why it should be placed there. As they work with the evidence, invite 
students to notice how the evidence consists of both direct quotations and paraphrases of the text. 
How does this combination of quoting and summarizing strengthen the evidence? How would it 
make the evidence more reader-friendly in an essay?  
 
4. Once they’ve agreed, students should copy the evidence into the appropriate columns on 
Handout #5.  
 
5. Once the groups are finished with the activity, have each group share where they put the 
quotes. Point out that, though all of the groups started with the same evidence, they noticed 
different relationships between the essay prompt and the evidences. Through interpreting the 
evidence differently, it’s possible to support different arguments regarding the nature of Uncle 
Tom’s character. 
 
6. Students will choose between the phrases “dangerously subservient” or “admirably heroic” to 
complete the sentence below:  
 
“The thoughtful reader ultimately recognizes that Uncle Tom’s refusal to take violent action 
against his masters renders him a(n) _____________ figure in American popular culture.”  
 
7. For homework, have students find three more passages in the novel that support or challenge 
the sentence they created in step 6—their thesis statement—and write a one-page essay that 
thoroughly explains and supports their point of view. 
 
8. In class the next day, discuss the students’ work. Encourage them to improve their essays’ 
arguments with qualifications and further evidence, as necessary.   
 
 
What You Need: 
 
A copy of the Enriched Classic edition of Uncle Tom’s Cabin (0743487664) for each student 
 
Copies of Handout #4 (one for each group)  
 
Copies of Handout #5 (one for each student)  
 
Business-size envelopes 
 
 
 
 
 



 

How Did It Go? 
 
Were students able to group the evidence? Does their outline indicate a sense of organization? 
Did their homework essays thoughtfully examine the portrayal of Uncle Tom in Stowe’s novel? 
Could they consider the cultural impact of the book? Did they employ their evidence effectively 
by using intentional vocabulary and strong statements to relate evidence back to the thesis 
statement? 



 

Handout #1 
 

Key Concepts: Uncle Tom’s Cabin 
 
For this section, write a definition for each of the literary terms in the space provided. Then, 
answer the style question. 
 
Melodrama____________________________________________________________________
______________________________________________________________________________ 
 
Sentimentality__________________________________________________________________
______________________________________________________________________________ 
 
Symbolism____________________________________________________________________
______________________________________________________________________________ 
 
Use information from the introductory reading to answer the following content questions: 
 
1. Stowe wanted her readers to “feel the evil of slavery through her rhetorical ‘pictures’” (pg.vii). 
How might the literary tools listed above help her to accomplish this goal?  
______________________________________________________________________________
______________________________________________________________________________ 
______________________________________________________________________________
______________________________________________________________________________ 
 
2. In your own words, explain why Harriet Beecher Stowe found the Fugitive Slave Law so 
troubling. 
______________________________________________________________________________
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
3. How did Stowe’s novel impact American culture and history, specifically in regard to race 
relations?   
______________________________________________________________________________
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
4. What kinds of writing did Stowe and her fellow “damned scribbling women” produce? What 
was the function of their work (what was it supposed to do)?  
______________________________________________________________________________
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 



 

Handout #2 
 

Uncle Tom’s Cabin Webquest 
Annotation Form 

 
Your name: ____________________________________________________________________ 
 
Your Topic: ___________________________________________________________________ 
 
 
 
Title of Website: _______________________________________________________________ 
 
Author/Publisher of Website: _____________________________________________________ 
 
Date accessed: _________________________________________________________________ 
 
You know the source is reputable because… _________________________________________ 
 
______________________________________________________________________________ 
 
 
 
Key information about your topic: __________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 
 
Predictions: how might this historical topic appear in the novel? __________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 



 

Handout #3 
 

Uncle Tom’s Cabin: Compare and Contrast 
 

Cultural Differences and Similarities 
 
Use the following questions to fill in the Venn diagram with key words and phrases. What 
privileges are given to racial or ethnic groups? Are there laws concerning specific racial or ethnic 
groups? What social or economic obstacles do racial or ethnic groups face? How do members of 
the society use racial terms?  

 
nineteenth-century only   exists in both time periods   present day only 

 
Consider what you know about religious practices in nineteenth-century America. Then, consider 
what you know about religious practices in the United States today.  
 
What’s one significant similarity between American religious practices of the past and present? 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 
What’s one significant difference between American religious practices of the past and present? 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
 



 

Handout #4 
 

Uncle Tom: Textual Evidence 
 
Mr. Shelby originally planned to be absent on the day Tom left with his new 
owner. Tom was glad he didn’t: “Mebbe it might have been natural for him, but’t 
would have come desp’t hard on me, as has known him from a baby; but I’ve seen 
Mas’r, and I begin ter feel sort o’ reconciled to the Lord’s will now. Mas’r couldn’t 
help hisself; he did right, but I’m feared things will be kinder goin’ to rack, when 
I’m gone.” (pg.69)  
 
On Tom’s last morning in Kentucky, he tries to comfort his wife: “I’m in the 
Lord’s hands…nothin’ can go no furder than he lets it;—and thar’s one thing I can 
thank him for. It’s me that sold and going down, and not your nur the chil’en. Here 
you’re safe;—what comes will come only on me; and the Lord, he’ll help me,—I 
know he will.” (pg. 117)  
 
After St. Clare buys Tom, he instructs the slave to look up at his new master. “Tom 
looked up. It was not in his nature to look into that gay, young, handsome face, 
without a feeling of pleasure; and Tom felt the tears start in his eyes as he said, 
heartily, ‘God bless you, Mas’r!’” (pg.186)  
 
“Uncle Tom was much in Eva’s room. The child suffered much from nervous 
restlessness, and it was a relief to her to be carried; and it was Tom’s greatest 
delight to carry her little fail form in his arms…” (pg.356)  
 
After St. Clare dies, Tom informs Miss Ophelia that St. Clare had promised him 
his freedom. He asks Miss Ophelia to “speak about it to Missis” in the hopes that 
she might carry out St. Clare’s intentions. (pg.394)  
 
When Legree instructs Tom to whip another slave, Tom protests, “I beg Mas’r’s 
pardon… hopes Mas’r won’t set me at that. It’s what I an’t used to,—never did—
and can’t do, no way possible.” (pg.434)  
 
George Shelby finds Tom on his deathbed. Tom begs George to give his love to 
Chloe, Tom’s children, Mas’r, and “dear good Missis.” When George curses 
Legree for brutalizing Tom to death, Tom admonishes, “Hush, Mas’r George!—it 
worries me! Don’t feel so! He an’t done me no real harm,—only opened the gate 
of the kingdom for me; that’s all!” (pg.510)  



 

Handout #5 
 

The Great Debate: Uncle Tom’s Cabin 
 
The name of Harriet Beecher Stowe’s most influential character has entered the national lexicon 
as a pejorative term. The dictionary defines “Uncle Tom” as “a Black person who is regarded as 
being humiliatingly subservient or deferential to White people.”  
 
Based on textual evidence from the novel—and your understanding of nineteenth-century 
America—analyze this definition. Is the character of Uncle Tom a passive toady or a noble 
martyr? How might twenty-first century readings of his character differ from the original 
nineteenth-century reading?  
 

Uncle Tom is a passive toady Uncle Tom is a noble martyr 
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