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A MIDSUMMER NIGHT’S DREAM

Dear Colleagues,

Somewhere along the line, most of my students and probably most of yours have
heard about William Shakespeare. Maybe they saw the film Shakespeare in Love
or heard an answer on Jeopardy, but somehow, along with the ozone, they’ve
breathed in that name: Shakespeare. In fact, to many kids Shakespeare is
“sposed to be” a part of high-school education, and they expect to read one of his
works. If we don’t give them that exposure, they feel vaguely cheated or assume
we think they’re incompetent to meet the challenge of something important.

But when that anticipated moment comes and the teenage eye actually meets
the Shakespearean page, then, unfortunately, that early interest too often is
followed by . . . “Huh? What is this? Why are we reading this?”

The faces of the bored and defiant can make the best of us dread going into the
classroom. It’s happened to me, and maybe it’s happened to you, but it doesn’t
have to be that way. Incredibly, teaching Shakespeare can actually invigorate
both your class and you. . . . You have an intimate knowledge of your teaching
style and of the workings of your class. Use that knowledge to select the
exercises [from this packet] that you think will provoke excitement, enhance
learning, and help ease your students past the language barrier and into the
wonder of the play.

Here’s to the magic in the play and to the magic in your classroom.

Judith Elstein
Adapted from Shakespeare Set Free: Teaching Romeo and Juliet, Macbeth, and
A Midsummer Night’s Dream

Each of the five lesson plans in this packet includes:

• Step-by-step instructions
• Materials needed
• Standards covered
• Questions students should be able to answer when the lesson is over
• Suggested related lesson plans with directions on how to find them on the

Folger Web site.

Contributing Editors:

  Jeremy Ehrlich   Janet Field-Pickering    Julie Kachniasz



Curriculum Plan #1

“Let Us Lincke to Our Own Liking”
(A Lesson in Cultural Analysis)
Developed by Chris Blackburn

Using images of primary source materials from the Folger collection, students will
explore how historical attitudes concerning marriage—including how a child should
choose a spouse and what happens when a child and a parent disagree about this
choice—apply to A Midsummer Night's Dream.

This lesson is easily adaptable to units on persuasive writing or dialogue development.

This lesson will take 1-2 class periods.

NCTE Standards Covered:

1.Students read a wide range of print and nonprint texts to build an understanding of
texts, of themselves, and of the cultures of the United States and the world; to acquire
new information; to respond to the needs and demands of society and the workplace; and
for personal fulfillment. Among these texts are fiction and nonfiction, classic and
contemporary works.

2. Students read a wide range of literature from many periods in many genres to build an
understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of human
experience.

3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts. They draw on their prior experience, their interactions with other readers
and writers, their knowledge of word meaning and of other texts, their word identification
strategies, and their understanding of textual features (e.g., sound-letter correspondence,
sentence structure, context, graphics).

9. Students develop an understanding of and respect for diversity in language use,
patterns, and dialects across cultures, ethnic groups, geographic regions, and social roles.

What To Do:

1. Students should read 1.1 before class. Ask three student volunteers to read the parts of
Egeus, Theseus, and Hermia in 1.1.23-84 aloud to the class.

2. Ask students to take out a sheet of paper and create 3 columns, headed Egeus, Theseus,
and Hermia. Students should locate 2-3 lines or phrases from this passage that state the



opinions or arguments of each character. They should write the phrases for each character
in each column and cite the line numbers in parentheses.

3. Divide students into groups of four and hand out copies of pages 5-7 from Charles
Gibbon's 1591 A Worke Worth the Reading (see attached handout). Explain that this
excerpt is a dialogue between two characters. Ask students to read the handouts aloud in
their small groups, taking turns with the parts. Emphasize that they must read for
comprehension and give them plenty of time to become accustomed to the spellings and
printing conventions.

4. After the groups have finished reading the handouts, ask them to take out their
3-column sheets. They should find at least 2-3 lines from A Worke Worth the Reading
that support/agree with the positions of Egeus, Theseus, and Hermia. Students should
write the lines down in the appropriate columns and cite the page number and the
character.

5. Begin a class discussion by asking students "Who should decide whom you marry, you
or your parents?" Ask them how much influence their parents have on the decision.
Should parents have more or less influence? Does the answer vary by ethnicity, culture,
and/or gender? Allow students to thoroughly explore the issue, and encourage them to
link to the work they've done on their sheets. Which characters do they agree with the
most? Why?

6. There are two homework options for extending this lesson:
Option 1: Ask students to use their 3-column sheets to craft an essay discussing A
Midsummer Night's Dream 1.1 and contemporaneous Elizabethan attitudes about
marriage using quotes from 1.1 and A Worke Worth the Reading.

Option 2: Ask students to create a dialogue between themselves and their parents which
begins with an announcement of the student's engagement.

What You Need:

The Folger Shakespeare Library edition of A Midsummer Night’s Dream (ISBN: 0-7434-
7754-5, $4.99)
Handout (attached)
Paper and pencils

How Did It Go?

Did students understand the different viewpoints of Egeus, Theseus, and Hermia? Were
they able to comprehend and analyze the primary source? Did students bring their own
ideas to the discussions? Did they have a sense of the authors' use of persuasive
techniques? Were they able to compare and contrast the play, their own opinions, and the
primary source?



If You And Your Class Enjoyed This Curriculum Plan, You’ll Want To Try:

“I Dreamt A Dream”: This lesson gives students information about the Renaissance
audience’s belief in dreams and uses that information to help interpret the dream imagery
in A Midsummer Night's Dream.

Where Can I Find This Lesson Plan?

1. Go to the Web site address: www.folger.edu
2. Scroll down to “Teachers and Students”
3. In the menu that appears, choose “Resources for Teachers” and then “Teaching
    Shakespeare”
4. Click on “Archives”
5. Click on “Lesson Plan Archives”
6. Scroll down until you get to “A Midsummer Night’s Dream”
7. Choose the lesson plan listed above or browse the other titles for more classroom ideas



Curriculum Plan #2

A Scene of Tragical Mirth
(A Lesson in Performance)
Developed by Beth Botdorf

Often it is hard for students to understand that there is a fine line between what is comic
and what is tragic, even though choosing one or the other changes a scene entirely. When
the audience and the players perform the "play within a play" scene in different styles,
students see the power of a director's choices and the versatility of Shakespeare's plays.

This lesson will take one to two class periods.

NCTE Standards Covered:

1. Students read a wide range of print and nonprint texts to build an understanding of
texts, of themselves, and of the cultures of the United States and the world; to acquire
new information; to respond to the needs and demands of society and the workplace; and
for personal fulfillment. Among these texts are fiction and nonfiction, classic and
contemporary works.

3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts. They draw on their prior experience, their interactions with other readers
and writers, their knowledge of word meaning and of other texts, their word identification
strategies, and their understanding of textual features (e.g., sound-letter correspondence,
sentence structure, context, graphics).

4. Students adjust their use of spoken, written, and visual language (e.g., conventions,
style, vocabulary) to communicate effectively with a variety of audiences and for
different purposes.

9. Students develop an understanding of and respect for diversity in language use,
patterns, and dialects across cultures, ethnic groups, geographic regions, and social roles.

11. Students participate as knowledgeable, reflective, creative, and critical members of a
variety of literacy communities.

What To Do:

1. Divide students in four groups. Give students time to prepare their scene for
performance and ensure that everyone participates in some way, as a character, sound or
prop.

Group one will perform lines 114-178. The students who read the audience's lines (the
lovers and courtiers) will read them as if the scene is tragic. The students who read the
players' (mechanicals') lines will read them as if the whole scene is comic.



Group two will perform lines 179-231. Here, the audience will perform in a comic style,
and the players in a tragic one.

Group three will perform lines 232-331. Here, both groups will perform in a comic style.

Group four will perform lines 332-387. Here, both groups will perform in a tragic style.

2. Have each group perform their section.

3. After all four groups have performed, discuss the ways the dynamics of tragedy and
comedy changed the scene as it went along. When did the scene seem to work best? Least
well? Why?

4. For homework: have the students assume the role of the play's director. Have them
write a paragraph in which they choose one of these four ways of presenting this scene
and explain why they feel that is the best choice.

What You Need:

The Folger Shakespeare Library edition of A Midsummer Night’s Dream (ISBN: 0-7434-
7754-5, $4.99)

How Did It Go?

Did the students work well in their groups? Did everyone perform? Were the students
able to present differences between comic and tragic presentation styles? Did they see
how those differences changed the play's theme? Could they explain why they felt one
option was particularly appropriate?

If You And Your Class Enjoyed This Curriculum Plan, You’ll Want To Try:

“Such Affection Move: Finding Staging Clues in A Midsummer Night’s Dream”: This
lesson challenges students to search the text for obvious stage directions, and then to
begin looking for more subtle hints about the movement of characters. The lesson
culminates with student performances.

Where Can I Find This Lesson Plan?

1. Go to the Web site address: www.folger.edu
2. Scroll down to “Teachers and Students”
3. In the menu that appears, choose “Resources for Teachers” and then “Teaching
Shakespeare”
4. Click on “Archives”
5. Click on “Lesson Plan Archives”
6. Scroll down until you get to “A Midsummer Night’s Dream”



7. Choose the primary source lesson plan listed above or browse the other titles for more
classroom ideas



Curriculum Plan #3

www. Midsummer
(A Lesson in Imagery)

Developed by Jeremy Ehrlich, Jessica Menter, and Heather Bouley

Students will use online resources in order to examine patterns of imagery in A
Midsummer Night's Dream. By comparing these patterns to those of other Shakespeare
plays, the students will draw conclusions about the different reasons Shakespeare uses
imagery in the play.

This lesson will take two class periods.

NCTE Standards Covered:

1.Students read a wide range of print and nonprint texts to build an understanding of
texts, of themselves, and of the cultures of the United States and the world; to acquire
new information; to respond to the needs and demands of society and the workplace; and
for personal fulfillment. Among these texts are fiction and nonfiction, classic and
contemporary works.

3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts. They draw on their prior experience, their interactions with other readers
and writers, their knowledge of word meaning and of other texts, their word identification
strategies, and their understanding of textual features (e.g., sound-letter correspondence,
sentence structure, context, graphics).

6. Students apply knowledge of language structure, language conventions (e.g., spelling
and punctuation), media techniques, figurative language, and genre to create, critique,
and discuss print and nonprint texts.

7. Students conduct research on issues and interests by generating ideas and by posing
problems. They gather, evaluate, and synthesize data from a variety of sources (e.g., print
and nonprint texts, artifacts, people) to communicate their discoveries in ways that suit
their purpose and audience.

8. Students use a variety of technological and information resources (e.g., databases,
computer networks, video) to gather and synthesize information and to create and
communicate knowledge.

9. Students develop an understanding of and respect for diversity in language use,
patterns, and dialects across cultures, ethnic groups, geographic regions, and social roles.



What To Do:

1. Demonstrate the use of the online concordance at
http://www.it.usyd.edu.au/~matty/Shakespeare/test.html. Explain that a concordance
groups together all the uses of each word in a piece of literature. Show students how to
select a play to search, how to search for a particular word, and how to read the passages
provided by each search.

2. Divide the students into pairs. Give each pair of students a set of images to explore in
the play. Make sure they know they will have to look up all the different forms of the
word: a student with the word "dream" may need to enter "dream," "dreams,"
"dreaming," etc. Possible sets of images to use include: dream; death/dead/die;
live/life/living/alive; love/loves/lovers; day/night/sun/moon; sleep/rest/bed;
eyes/see/look; spirit/fairy/fairies; or play/plays. More challenging image sets include:
fair/foul or mentions of different animals: dog/cat/lion/mouse/creature/beast/bird/ass.

3. Have the students use the online concordance to examine their sets of images. At each
stage, make them attempt to draw conclusions: what does this information tell them about
what Shakespeare is trying to say with his imagery? First, have them find and examine
the uses of their word(s) in the play. As a conclusion, they may note the relative
frequency of words in the play: they may note the word "night" appears much more often
than the word "day", giving the imagery of the play a decidedly dark feel.

4. Second, have them examine each use of the word in the context in the play in which it
appears. Can they find any patterns in the way a word is used throughout the play? They
might note that "play" is almost always used in the context of a dramatic performance,
not in terms of having fun. Coax them to use this information to draw conclusions: what
is the play doing by drawing attention to the fact that it is a play?

5. Third, have them go back to the concordance and compare Shakespeare's use of these
words in A Midsummer Night's Dream to his use of them in some of the other plays he
was writing around the same time. Before Midsummer, scholars think he wrote Love's
Labour's Lost and Comedy of Errors. After Macbeth, scholars think he wrote Romeo and
Juliet and Richard II. How is his use of imagery different in A Midsummer Night's Dream
than in the other work he was doing at the time? What kinds of conclusions can students
draw from that information? They might note that imagery of death, hate and night
appear much more often than in the other two comedies written around the same time.
How does this change the way they interpret the play?

6. Finally, have the students examine Shakespeare's use of these images within the
context of his entire body of work. Students might note that the preponderance of dream
imagery in the play. How might that work to change the way an audience interprets the
play? What can students conclude about the reasons for the differences from the rest of
the canon?



7. Have students report their findings to the whole group. Have groups compare other
students' findings with their own to see if they can uncover any larger patterns of imagery
in the play.

8. Optional extension: download and copy the 12-page handout "There's No Plays Like
Home." This is a dramatic retelling of the Wizard of Oz story told entirely with lines
from Shakespeare. It was written by Heather Bouley, a sophomore at West Springfield
High School in 2000-01. Bouley's class used online resources to identify Shakespearean
lines relating to the Oz story. Have students read this play. Then, give them a well-known
fairy tale or modern story to research online. For extra credit, see if students can retell
this story using Shakespeare's language as Bouley has.

What You Need:
The Folger Shakespeare Library edition of A Midsummer Night’s Dream (ISBN: 0-7434-
7754-5, $4.99)
Handout (attached)
Internet-linked computer lab for the class period or available for homework

How Did It Go?

Were students able to draw conclusions from the information they received from the
concordance website? Were they able to generate a discussion about the imagery in the
play? Did the exercise show the students image patterns they had not seen before?

If You And Your Class Enjoyed This Curriculum Plan, You’ll Want To Try:

“Nuture that Nature”: Students discover through close reading and discussion how
Shakespeare uses nature as imagery in A Midsummer Night's Dream.

Where Can I Find This Lesson Plan?

1. Go to the Web site address: www.folger.edu
2. Scroll down to “Teachers and Students”
3. In the menu that appears, choose “Resources for Teachers” and then “Teaching
    Shakespeare”
4. Click on “Archives”
5. Click on “Lesson Plan Archives”
6. Scroll down until you get to “A Midsummer Night’s Dream”
7. Choose the lesson plan listed above or browse the other titles for more classroom ideas



Curriculum Plan #4

The Art of Poetry: The Lunatic, the Lover, and the Poet
(A Lesson in Poetry)

Developed by Rick Hummel

This lesson plan asks students to reflect on their attitudes toward creative inspiration and
poetry. They will compare these contemporary attitudes with those of George Puttenham,
an author from Shakespeare's day who wrote The Arte of English Poesie in 1589. Finally,
using images from the 1623 First Folio, they will compare both these views with
Shakespeare's attitudes towards poetry as expressed in Theseus' famous lines from the
fifth act of A Midsummer Night's Dream.

This lesson will take one to two class periods.

NCTE Standards Covered:

1. Students read a wide range of print and nonprint texts to build an understanding of
texts, of themselves, and of the cultures of the United States and the world; to acquire
new information; to respond to the needs and demands of society and the workplace; and
for personal fulfillment. Among these texts are fiction and nonfiction, classic and
contemporary works.

2. Students read a wide range of literature from many periods in many genres to build an
understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of human
experience.

3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts. They draw on their prior experience, their interactions with other readers
and writers, their knowledge of word meaning and of other texts, their word identification
strategies, and their understanding of textual features (e.g., sound-letter correspondence,
sentence structure, context, graphics).

4. Students adjust their use of spoken, written, and visual language (e.g., conventions,
style, vocabulary) to communicate effectively with a variety of audiences and for
different purposes.

What To Do:

1. In small groups, have students reflect on their attitudes towards poets and poetry. Have
one student in each group take notes on the discussion. Then share these ideas as a class,
writing them in a column on the board or on an overhead.

2. Have students read the handout, excerpts from George Puttenham's The Arte of English
Poesie. This book, written in 1589, is possibly the first full work of English poetic
criticism. There are three passages transcribed in the handout. Assign each small group a



different passage to read aloud and discuss. Again, have one student take notes on the
discussion and then share as a class. By now you should have two columns on the board
or overhead.

3. Using the First Folio handout provided, have the students read Theseus's first speech in
5.1. If you prefer to use a modern text, the pertinent lines are 5.1.7-17.

4. Give students a minute to reflect on the lines, "The lunatic, the lover, and the poet/Are
of imagination all compact." Invite students to share their responses as a group. Note any
distinctions between lunatics, lovers, and poets. Have the students complete a third
column on the board or overhead in which they list Shakespeare's attitudes towards poets
and poetry.

5. Conduct a class discussion comparing the three different attitudes toward poetry: the
students', Puttenham's, and Shakespeare's. What do you discover?

6. A writing assignment could naturally follow here. You may wish to assign a one-page
reflective essay considering how attitudes toward poetry and the imagination have
changed over time, or a more formal essay comparing contemporary and Elizabethan
attitudes towards poetry.

What You Need:

The Folger Shakespeare Library edition of A Midsummer Night’s Dream (ISBN: 0-7434-
7754-5, $4.99)
Handouts (attached)

How Did It Go?

Were the students engaged? Did they generate interesting questions and discussion about
all three attitudes towards poetry? Did they learn specific details about the role of poets
and the imagination in history and today? Did their writing reflect this?

If You And Your Class Enjoyed This Curriculum Plan, You’ll Want To Try:

“Fun with Sonnets”: Students will read and interpret several of Shakespeare’s sonnets:
discuss their meanings, examine their form and practice the rhythm and meter.

Where Can I Find This Lesson Plan?

1. Go to the Web site address: www.folger.edu
2. Scroll down to “Teachers and Students”
3. In the menu that appears, choose “Resources for Teachers” and then “Teaching
    Shakespeare”
4. Click on “Archives”
5. Click on “Lesson Plan Archives”



6. Scroll down until you get to “Introducing Shakespeare”
7. Choose the lesson plan listed above or browse the other titles for more classroom ideas



Curriculum Plan #5

Interviewing the Players
(A Lesson in Character Analysis)
Developed by Matthew Adkins

Having students act out scenes or portions of scenes is a powerful tool in persuading
them to look closely at Shakespeare's words. The following lesson plan begins with this
assumption, but then moves on to ensure that students both understand the underlying
motivations of the characters and make connections between the text they are performing
and the larger context of the play. In this lesson, students will first act out scenes in small
groups; then the students will participate in panel discussions about the character they
portrayed.

This lesson will take two class periods.

NCTE Standards Covered:

1.Students read a wide range of print and nonprint texts to build an understanding of
texts, of themselves, and of the cultures of the United States and the world; to acquire
new information; to respond to the needs and demands of society and the workplace; and
for personal fulfillment. Among these texts are fiction and nonfiction, classic and
contemporary works.

2. Students read a wide range of literature from many periods in many genres to build an
understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of human
experience.

3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts. They draw on their prior experience, their interactions with other readers
and writers, their knowledge of word meaning and of other texts, their word identification
strategies, and their understanding of textual features (e.g., sound-letter correspondence,
sentence structure, context, graphics).

5. Students employ a wide range of strategies as they write and use different writing
process elements appropriately to communicate with different audiences for a variety of
purposes.

12. Students use spoken, written, and visual language to accomplish their own purposes
(e.g., for learning, enjoyment, persuasion, and the exchange of information).

What To Do:

1. Divide students into groups of four. Distribute the attached handouts, scripts of A
Midsummer Night's Dream 3.2.227-295. Direct the students to spend the class period
casting, rehearsing, and preparing to present their scene in class the next day. In the



process of preparing the scene, the students need to make specific choices about how the
characters act and dress, how they feel about themselves and the other characters, and
how they will behave towards those other characters.

2. The next day have the student groups perform their scenes while the audience takes
notes. The audience should focus their questions and comments on choices and
interpretation.

3. Arrange a set of desks in the front of the room. Ask all of the Lysanders to come
forward and sit in these desks. The Lysanders should then be "interviewed" by both the
teacher and the students as to why they chose to play the character in the way that they
did.

4. Repeat step 3 with all the Helenas, all the Hermias and all the Demetrii.

5. Finally, ask all students to choose a character other than the one they portrayed, and
write an essay in which they argue how the character should be played in this scene.
Remind the students to provide specific lines from the play to support their ideas.

What You Need:

The Folger Shakespeare Library edition of A Midsummer Night’s Dream (ISBN: 0-7434-
7754-5, $4.99)
Handout (attached)

How Did It Go?

Did students develop a set of specific choices on which they based their character and his
or her behavior? Were students able to convey the motivations for their character's
behavior clearly to the rest of the class? Were these choices and motivations based on
solid textual evidence? In their written assignments, were the students able to argue
convincingly how a particular character should be played?

If You And Your Class Enjoyed This Curriculum Plan, You’ll Want To Try:

“Not Much Unlike Stage Players”: This lesson teachers students to examine the
characters and their personalities through the physical expression of emotion.

Where Can I Find This Lesson Plan?

1. Go to the Web site address: www.folger.edu
2. Scroll down to “Teachers and Students”
3. In the menu that appears, choose “Resources for Teachers” and then “Teaching
    Shakespeare”
4. Click on “Archives”
5. Click on “Lesson Plan Archives”



6. Scroll down until you get to “A Midsummer Night’s Dream”
7. Choose the lesson plan listed above or browse the other titles for more classroom ideas



Also Available from the Folger Shakespeare Library

Shakespeare wrote more than twenty plays*, and many are terrific for students. Whether
tragedy or comedy, all will teach students about the age of Shakespeare, about the subtle
manipulation of language and image, and about the dramatic construction of character in
a new and exciting way. Additional titles include:

Hamlet (ISBN: 0-7432-7712-X )

Macbeth (ISBN: 0-7432-7710-3)

Romeo and Juliet (ISBN: 0-7432-7711-1)

Othello (ISBN: 0-7432-7755-3)

Julius Caesar (ISBN: 0-7432-8274-3)

The Taming of the Shrew (ISBN: 0-7432-7757-X)

The Merchant of Venice (ISBN: 0-7432-7756-1)

Much Ado About Nothing (ISBN: 0-7432-8275-1)

King Lear (ISBN: 0-7432-8276-X)

*For a complete list of available titles, please e-mail your request to
folger.marketing@simonandschuster.com



Handout for Curriculum Plan #1
Let Us Lincke to Our Own Liking

Excerpts from A Worke Worth the Reading:





Handout for Curriculum Plan #3
www. Midsummer

THERE’S NO PLAYS LIKE HOME
BY HEATHER BOULEY

Human Tornado, Dorothy, Toto, and trees enter.
Tornado: Here’s neither bush nor shrub, to bear off any weather at all, and

another storm brewing; I hear it sing i’the wind: yond same black cloud, yond

huge one, looks like a foul bombard that would shed his liquor. If it should

thunder as it did before…

Dorothy: I know not where to hide my head: yond same cloud cannot choose but

fall by pailfulls. Alas, the storm is come again!  My best way is to creep under his

gaberdine; there is no other shelter hereabouts: I will here shroud till the dregs of

the storm be past.  (The Tempest)

Tornado exits.  Fairy enters from stage right, unnoticed by Dorothy.  Elves

enter and hide behind the trees.

 What country, friends is this?  (Twelfth Night) How silent is this town! Dorothy

notices fairy.   What may you be? Are you of good or evil?

Fairy: Good.   (Othello)

Dorothy: For this relief much thanks. (Hamlet) Gentle girl, assist me; and even in

kind love I do conjure thee, to lesson me and tell me some good mean, how, with

my honor, I may undertake a journey.

Fairy: Alas, the way is wearisome and long!

Dorothy:  A true-devoted pilgrim is not weary to measure kingdoms with his

feeble steps.   (The Two Gentlemen of Verona)



Fairy: I pray you, tarry: pause a day or two before you hazard; for, in choosing

wrong, I lose your company: therefore forebear awhile.  There’s something that

tells me, but it is not love, I would not lose you; and you know yourself, hate

counsels not in such a quality.  But lest you should not understand me well and

yet a maiden hath no tongue but thought, I would detain you here some month or

two before you venture.  I could teach you how to choose right.  (The Merchant of

Venice)

Dorothy: My fairy lord, this must be done with haste. (A Midsummer Night’s

Dream)

Fairy: Alas, that love, whose view is muffled still, should, without eyes, see

pathways to his will! (Romeo and Juliet) Elves, come here anon.  All elves for

fear creep in to acorn-cups and hide them there.

Elves come out from behind trees.
Elf 1: You spotted snakes with double tongue, thorny hedgehogs, be not

seen; newts and blind-worms, do no wrong, come not near our fairy queen.
All Elves: Philomel, with melody sing in our sweet lullaby; lulla, lulla,

lullaby, lulla, lulla, lullaby.
Elf 2: Never harm, nor spell nor charm, come our lovely lady nigh; so, good

night, with lullaby. (A Midsummer Night’s Dream)
Fairy: All is well!  Do not fear our person: There's such divinity doth hedge a

king, that treason can but peep to what it would, acts little of his will. (Hamlet)

Dorothy: I must perforce. (King Richard III)

Elf 3: Go tread the path that thou shalt ne’er return. (Titus Andronicus) A

speedier course than lingering languishment must we pursue.

Yellow Brick Road Enters.
Dorothy: And I have found the path.



Road: The forest walks are wide and spacious; and many unfrequented plots

there are.  I’ll lead you about around, through bog, through bush, through brake,

through brier.

Fairy: You have shoes with nimble soles. Those be rubies, fairy favors, in those

freckles live their savors: I must go seek some dewdrops here and hang a pearl

in every cowslip’s ear. Farewell, thou lob of spirits; I’ll be gone. (A Midsummer

Night’s Dream) Well, go thy way.

Dorothy: Farewell!  God knows when we shall meet again!

Scarecrow enters stage left and posses.  Fairy and Elves exit.  Road leads
Dorothy and Toto to Scarecrow, then steps to the back of the scene.

Scarecrow: A word I pray you.  A word I pray you! (Macbeth)

Dorothy helps the scarecrow “down.”  Dorothy now recalls the story from the past.
Dorothy: A fool, a fool! I met a fool i’ the forest, a motley fool; a miserable world!

As I do live by food, I met a fool who laid him down and basked him in the sun,

and rail’d on Lady Fortune in good terms, in good set terms and yet a motley fool.

‘Good morrow, fool’ quoth I.

Scarecrow: No, sir,

Dorothy: Quoth he,

Scarecrow: Call me not fool till heaven hath sent me fortune.

Dorothy: And then he drew a dial from his poke, and looking on it with lack-lustre

eye, says very wisely,

Scarecrow: It is ten o’clock: thus we may see

Dorothy: Quoth he



Scarecrow: How the world wags: tis but an hour ago since it was nine, and after

one hour more ‘twill be eleven; and so, from hour to hour, we ripe and ripe, and

then from hour to hour, we rot and rot; and thereby hangs a tale.

Dorothy: When I did hear the motley fool thus moral on the time, my lungs

began to crow like chanticleer, that fools should be so deep-contemplative, and I

did laugh sans intermission an hour by his dial. O noble fool! O worthy fool!

Motley’s the only wear.  (As You Like It )

Back in the present.
Scarecrow: Give me your favor—my dull brain was wrought with things

forgotten.  Kind gentlemen, your pains are register’d where every day I turn the

leaf to read them. Let us toward the king. (Macbeth)

Tinman enters stage right. The Road leads them stage right and goes around the Tinman to be in back of the
scene again.  Scarecrow runs into the Tinman.
Tinman: Although I hate her, I’ll not harm her so.

Dorothy: What! Can you do me greater harm than hate?  Hate me! Wherefore?

O me! What news, my love!

Tinman: Ay, by my life; therefore be out of hope, of question, doubt, be certain,

nothing truer, ‘tis no jest that I do hate thee.

Dorothy: O me! You juggler! You cankerblossom! You thief of love! (A

Midsummer Night’s Dream)  change of attitude Or are you like the painting of a

sorrow, a face without a heart? (Hamlet)

Tinman: I would not have such a heart in my bosom for the dignity of the whole

body.  Bring me where they are.  (Macbeth)

Dorothy: The course of true love never did run smooth.  Away! (A Midsummer

Night’s Dream)



To scarecrow or audience

I shall observe him with all care and love. (2 Henry IV)

Lion enters stage left.The Road leads them around until the Lion is
noticed.

Many lives stand between me and home; and I,--like one lost in a thorny wood,

that rends the thorns and is rent with the thorns, seeking a way and straying from

the way; not knowing how to find the open air, but toiling desperately to find it

out,--torment myself and from that torment I will free myself……(3 Henry VI)

They see the lion up ahead.

Scarecrow: Ho, ho, ho, ho! Coward, why com’st thou not? Here come noble

beasts in, a lion!

Lion: You, ladies, you whose gentle hearts do fear the smallest monstrous

mouse that creeps on floor, may now perchance both quake and tremble here,

when lion rough in wildest rage doth roar.  Then know that I, one Snug the joiner,

am a lion-fell, nor else no lion’s dam; for if I should as lion come in strife into this

place, ‘twere pity on my life.

Scarecrow: A very gentle beast, of good conscience.

Tinman: The very best at a beast my lord, that e’er I saw.

Dorothy: This lion is very fox for his valor.

Scarecrow: True; and a goose for his discretion.

Tinman: Not so, my lord; for his valor cannot carry his discretion; and the fox

carries the goose.



Scarecrow: His discretion, I am sure, cannot carry his valor; for the goose

carries not the fox.  It is well: leave it to his discretion. (A Midsummer Night’s

Dream)

Lion: But I have none: the King-becoming graces as justice, verity, temperance,

stableness, bounty, perseverance, mercy, lowliness, devotion, patience,

COURAGE, fortitude, I have no relish of them! (Macbeth)

Lion: I’ll follow thee and make a heaven of hell. (A Midsummer Night’s Dream)

Dorothy takes his arm and they all skip off stage left with the Road
leading.

Dorothy: How beauteous mankind is! O brave new world that has such people in

it! (The Tempest)

Witches enter stage right.

Witch 1: Thrice the brinded cat hath mewed.

Witch 2: Thrice and once the hedge-pig whined.

Witch 3: Harpier cries:- ‘Tis time, ‘tis time.

Witch 1: Round about the cauldron go: in the poisoned entrails throw. Toad, that

under cold stone days and nights has thirty-one. Sweltered venom, sleeping got,

boil thou first i’th’ charmed pot!

All Witches:  Double, double, toil and trouble; fire burn and cauldron bubble.

Witch 2: Fillet of a fenny snake, in the cauldron boil and bake: eye of newt and

toe of frog; wool of bat and tongue of dog, adder’s fork and blind-worm’s sting,

lizard’s leg and howlet’s wing, for a charm of powerful trouble, like a hell-broth

boil and bubble.

All: Double, double toil and trouble, fire burn and cauldron bubble.



Witch 3: Scale of dragon, tooth of wolf, witch’s mummy, maw and gulf of the

ravined salt-sea shark, root of hemlock digged i’th’dark,  liver of blaspheming

Jew, gall of goat and slips of yew slivered in the moon’s eclipse, nose of turk and

tartar’s lips, finger of birth-strangled babe ditch-delivered by a drab, make the

gruel thick and slab: add thereto a tiger’s cauldron.

All: Double, double toil and trouble; fire burn and cauldron bubble.

Witch 2: Cool it with a baboon’s blood, then the charm is firm and good.

Enter in Road leading the rest.
Witch 1: All my pretty ones! (Macbeth)

The Witches grab Dorothy and Toto, putting Toto into a human cage.
Dorothy: Now the witch take me, if I meant it thus!  Grace grow where those

drops fall! My hearty friends, you take me in too dolorous a sense; for I spake to

you for your comfort; did desire you to burn this night with torches; know my

hearts, I hope well of to-morrow and will lead you where rather I’ll expect

victorious life then death and honor.  (Antony and Cleopatra)

Scarecrow: When shall we meet again? In thunder, lightning or in rain?

Dorothy: When the hurlyburly’s done, when the battle’s lost and won. That will

be ere the set of sun.

Tinman: Where the place?

Dorothy: Upon the heath.

All Witches: Fair is foul and foul is fair; hover through the fog and filthy air.

Witches exit with Dorothy and Toto.
Scarecrow: Let’s after him, whose care is gone before to bid us welcome; it is a

peerless kinsman. (Macbeth) No place, indeed, should murder sanctuarize;

revenge should have no bounds.



Tinman: And for that purpose I will anoint my sword. (Hamlet)

Lion: Let our best heads know that tomorrow the last of many battles, we mean

to fight! (Antony and Cleopatra)

Scarecrow: Go forward at thy command. Draw forth thy weapon, we are beset

with thieves; rescue thy mistress, if thou be a man.  (Taming of The Shrew)

They all exit off stage right and run to the stage left entrance yelling and
making noise. The witches enter stage right.

Witch 2: Did not you speak?

Dorothy: When?

Witch 3: Now.

Witch 1: looking out the “window”—Hark! Who lies I’ the second chamber?

They all look out and see the guys with swords.
All Witches: This is a sorry sight. (Macbeth) Yet but three?

Lion: Here villain; drawn and ready.  Where art thou?

Tinman: Thou runaway, thou coward, art thou fled? Speak! In some bush?

Where doest thou hide thy head?

Scarecrow:  Thou coward, art thou bragging to the stars, telling the bushes that

thou look’st for wars, and wilt not come?  Come, recreant; come thou child; I’ll

whip thee with a rod: he is defiled that draws a sword on thee.

Lion: Ho, ho, ho! Coward, why comest thou not?

Witches: Come hither: I am here. (A Midsummer Night’s Dream)

Tinman: Now put your shields before your hearts, and fight with hearts more

proof than shields.—Advance; they do disdain us much beyond our thoughts,

which makes me sweat with wrath—Come on, my fellow. (Coriolanus)

Witch 1: I’ll fight till from my bones my flesh be hack’d. (Macbeth)



They fight.
Dorothy: Oh lord, they fight! (Romeo and Juliet)

Scarecrow, Tinman, Lion: Come, tears, confound; out sword, and wound the

pap of  Pyramus: Ay the left pap, where heart doth hop.

They stab.

Witches: Thus die I, thus, thus, thus…..Now am I dead, now am I fled, my soul is

in the sky.  Tongue, lose they light! Moon, take thy flight!

Scarecrow: Now die.

Tinman: Die.

Lion: Die.

Dorothy: Die.

Scarecrow, Tinman, Lion, Dorothy: Die! (A Midsummer Night’s Dream)

Dorothy: Be happy then, for it is done.  (Richard II)

Road: Follow me, then, over hill, over dale, through flood, through fire.

Dorothy: I do wander everywhere, swifter then the moon’s sphere. (A

Midsummer Night’s Dream) The road leads the characters to the Palace of Oz

represented by two people as doors.  I have lived to see inherited my very

wishes, and the buildings of my fancy (Coriolanus) Now go we in content to

liberty and not to banishment. (As You Like It) Let us go in together. (Comedy of

Errors)

Dorothy tries to open the doors by pulling and the Scarecrow bypasses her

and pushes the door, making it come open.



Oz:  Who is there?

Tinman: Friends to this ground.  (Hamlet) Lord, hear me speak.

Oz: Freely good father. (Timon of Athens)

Tinman: I am sick at heart. (Macbeth)  He moves to the side of Oz.

Oz: speaking to the Lion Where is your ancient courage? (Coriolanus)

Lion: ‘Tis gone, ‘Tis gone, ‘Tis gone. (Romeo and Juliet)  He moves to the

other side of Oz.

Oz: Heart and courage to proceed. (2 Henry VI)

Scarecrow: Approaching Oz I have very poor and unhappy brains. (Othello)

Oz: Presenting him with brains O, there has been much throwing about of

brains. (Hamlet)

Oz now looks at Dorothy and points to his feet, clicking hit heels three times.  Dorothy copies this
movement.
Dorothy: I will take my leave. (Othello)  Farewell, kind neighbors: Now the gods

keep you!

Everybody: Farewell, farewell

Fairy enters.
Fairy: Get you home; be not dismay’d; these are a side that would be glad to

have this true which they so seem to fear.  Go home, and show no sign of fear.

(Coriolanus)

The entire cast enters the stage and stands on the apron in front of Dorothy.  She clicks her heels three times, then
comes forward to the apron.  The cast looks down.

Dorothy: I have had a most rare vision. I have had a dream—past the wit of man

to say what dream it was.  Man is but an ass, if he go about to expound this

dream.  Methought I was—there is no man can tell what…Methought I was, and

methought I had….but man is but a patched fool, if he will offer to say what



methought I had. The eye of man hath not heard, the ear of man hath not seen,

man’s hand is not able to taste, his tongue to conceive, nor his heart to report

what my dream was.

The cast looks up and toward audience.
Chorus: If we shadows have offended, think but this, and all is mended,--that

you have but slumber’d here while these visions did appear.  And this weak and

idle theme, no more yielding but a dream. Gentles do not reprehend: If you

pardon, we will mend.

Dorothy: So, goodnight unto you all.  (A Midsummer Night’s Dream)

CAST OF CHARACTERS

(In Order of Appearance)

Trees(s)

Tornado(s)

Dorothy

Toto



Fairy

Elf 1

Elf 2

Elf 3

Yellow Brick Roads (2)

Scarecrow

Tinman

Lion

Witch 1

Witch 2

Witch 3

Human Cage(2)

Oz
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Handout for Curriculum Plan #4
The Art of Poetry: The Lunatic, the Lover, and the Poet
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George Puttenham, The Arte of English Poesie, 1589.

Chapter III:  How Poets were the first priests, the first prophets, the first
Legislators and politicians in the world.

…Poesie was the original cause and occasion of their first assemblies,
when before the people remained in the woods and mountains, vagrant and
diapered like the wild beasts….Poets…were the first that intended to the
observation of nature and her works, and especially of the Celestial courses, by
reason of the continual motion of the heavens, searching after the first
mover….and so were the first Priests and ministers of the holy mysteries.  And
because for the better execution of that high charge and function, it behooved
them to live chaste, and in all holiness of life, and in continual study and
contemplation….so also were they the first Prophets….And for that they were
aged and grave men, and of much wisdom and experience in the affairs of the
world, they were the first lawmakers to the people, and the first politicians….

Chapter IIII:  How Poets were the first Philosophers, the first Astronomers and
Historiographers and Orators and Musicians of the world.

…Speech itself is artificial and made by man, and the more pleasing it is,
the more it prevails to such a purpose as it is intended for:  but speech by meter
is a kind of utterance, more cleanly couched and more delicate to the ear than
prose is, because it is more current and slipper upon the tongue, and withal
tunable and melodious, as a kind of Music, and therefore may be termed a
musical speech or utterance, which cannot but please the hearer very well.  [It] is
briefer and more compendious, and easier to bear away and be retained in
memory, than [prose].  It is beside a manner of utterance more eloquent and
rhetorical than the ordinary prose, which we use in our daily talk:  because it is
decked and set out with all manner of fresh colors and figures, which makes that
it sooner inveigles the judgment of man, and carries his opinion this way and
that….So as the Poets were also from the beginning the best persuaders and
their eloquence the first Rhetoric of the world.  Even so it became that the high
mysteries of the gods should be revealed and taught….The same also was
meetest to register the lives and noble gests of Princes, and of the great
Monarchs of the world, and all other the memorable accidents of time:  so as the
Poet was also the first historiographer.  Then forasmuch as they were the first
observers of all natural causes and effects…they were the first Astronomers and
Philosophists and Metaphysics.  Finally, because they did altogether endeavor
themselves to reduce the life of man to a certain method of good manners, and
made the first differences between virtue and vice, and then tempered all these
knowledges and skills with the exercise of a delectable Music by melodious
instruments, which withal served them to delight their hearers, and to call the
people together by admiration, to a plausible and virtuous conversation, therefore
were they the first Philosophers’ Ethic, and the first artificial Musicians of the
world



Chapter VIII:  In what reputation Poesie and Poets were in old time with Princes
and otherwise generally, and how they be now become contemptible and for
what causes.

…In all former ages and in the most civil countries and commonwealths,
good Poets and Poesie were highly esteemed and much favored of the greatest
Princes….they were thought for their universal knowledge to be very sufficient
men for the greatest charges in their commonwealths, were it for counsel or for
conduct, whereby no man need to doubt but that both skills may very well concur
and be most excellent in one person…. But in these days (although some
learned Princes may take delight in them) yet universally it is not so.  For as well
Poets as Poesie are despised, and the name become, of honorable infamous,
subject to scorn and derision, and rather a reproach than a praise to any that
uses it:  for commonly who so is studious in the Art or shows himself excellent in
it, they call him in disdain a fantastical:  and a light-headed or fantastical man (by
conversion) they call a Poet….among men such as be modest and grave, and of
little conversation, nor delighted in the busy life and vain ridiculous actions of the
popular, they call him in scorn a Philosopher or Poet….In other ages it was not
so, for we read that Kings and Princes have written great volumes and published
them under their own regal titles….Queens have also been known to be
studious, and to write large volumes….Therefore, let none other meaner person
despise learning.
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Handout for Curriculum Plan #5
Interviewing the Players

A Midsummer Night’s Dream, 3.2.227-295

Helena: Have you not set Lysander, as in scorn,
To follow me and praise my eyes and face,
And made your other love, Demetrius,
Who even but now did spurn me with his foot,
To call me goddess, nymph, divine and rare,
Precious, celestial?  Wherefore speaks he this
To her he hates?  And wherefore doth Lysander
Deny your love (so rich within his soul)
And tender me, forsooth, affection,
But by your setting on, by your consent?
What though I be not so in grace as you,
So hung upon with love, so fortunate,
But miserable most, to love unloved?
This you should pity rather than despise.

Hermia: I understand not what you mean by this.
Helena: Ay, do.  Persever, counterfeit sad looks,

Make mouths upon me when I turn my back,
Wink each at other, hold the sweet jest up.
This sport, well carried, shall be chronicled.
If you have any pity, grace, or manners,
You would not make me such an argument.
But fare you well.  ‘Tis partly my own fault,
Which death or absence soon shall remedy.

Lysander: Stay, gentle Helena.  Hear my excuse,
My love, my life, my soul, fair Helena.

Helena: O excellent!
Hermia: [to Lysander]

Sweet, do not scorn her so.
Demetrius: [to Lysander]

If she cannot entreat, I can compel.
Lysander: Thou canst compel no more than she entreat.

Thy threats have n more strength than her weak prayers.
Helen, I love thee. By my life, I do.
I swear by that which I will lose for thee,
To prove him false that says I love thee not.

Demetrius: I say I love thee more than he can do.
Lysander: If thou say so, withdraw and prove it too.
Demetrius: Quick, come.
Hermia: Lysander, whereto tends all this?
Lysander: Away, you Ethiop.
Demetrius: [to Hermia]



No, no.  He’ll
Seem to break loose. [to Lysander] Take on as you would follow
But yet come not.  You are a tame man, go!

Lysander: [to Hermia]
Hang off, thou cat, thou burr! Vile thing, let loose,
Or I will shake thee from me like a serpent.

Hermia: Why are you grown so rude?  What change is this,
Sweet love?

Lysander: Thy love?  Out, tawny Tartar, out!
Out, loathed med’cine! O, hated potion, hence!

Hermia: Do you not jest?
Helena:      Yes, sooth, and so do you.
Lysander: Demetrius, I will keep my word with thee.
Demetrius: I would I had your bond.  For I perceive

A weak bond holds you.  I’ll not trust your word.
Lysander: What? Should I hurt her, strike her, kill her dead?

Although I hate her, I’ll not harm her so.
Hermia What, can you do me greater harm than hate?

Hate me?  Wherefore? O me, what news, my love?
Am not I Hermia?  Are not you Lysander?
I am as fair now as I was erewhile.
Since night you loved me; yet since night you left me.
Why, then, you left me - O, the gods forbid! -
In earnest, shall I say?

Lysander:     Ay, by my life,
And never did desire to see thee more.
Therefore, be out of hope, of question, of doubt.
Be certain, nothing truer, ‘tis no jest
That I do hate thee and love Helena.
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